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ABSTRACT 



Employer preferences and teac he r-coord in a t or 
practices were studied a ini the results compiled to serve as an aid in 
i tuple hie n t ing programs in cooperative vocational education, 
particularly on the secondary school level. A pilot study, involving 
100 employers and 50 teachc r- coord i na tors, was conducted using the 
questionnaire technique, then was followed by a comprehensive study 
of 496 teacher-coordinators and 544 employers. The findings indicated 
that (1) employers in general merchandise and the automotive fields 
felt training sessions were more important than did employers in 
other fields, (2) employers who had trained tour or more students in 
the past 2 years lelt an advisory committee was very important, and 
(3) teacher- coord ina tor s from inner city high schools felt a training 
agreement was less important than aid schools from other locations. 
Specific recom menda t i ons wele that teacher-coordinators should place 
increased emphasis on training plans, advisory committees, and 
training sponsors, and that placement activities must include a 
review ot students in relation to particular expectations. (GEU) 



I T HAS BKKN SAID that cooperative education represents a sleeping 
giant in vocational education. The resources and environment for its 
further development are now self-evident. Congress has made cooper- 
ative education a priority in vocational education; a new sense of social 
responsibility exists in the business and industrial community; youth wants 
’‘relevant’' education. In this climate, vocational educators have a unique 
opportunity to extend the range cf vocational education through coopera- 
tive vocational education. 

As cooperative programs spread and become accepted in more and 
more communities, there arises a concomitant need for more research to 
support an educational method that utilizes the work environment to pro- 
duce desired vocational outcomes. A well-documented and readable re- 
search report can assist teacher-coordinators in identifying problems and 
finding workable methods of strengthening their own programs. 

Such a report was recently prepared by Region V of the U.S. Ollice of 
Education and is entitled Employer Preferences and T each er- C 'oord't n a tor 
Practices in Distributive Education. Although this report was prepared 
by and for distributive educators in Region V, the findings and recommen- 
dations have implications extending well beyond the geographical borders 
of Region V' and ev en beyond the confines of this one vocational field. 

This report offers 21 significant recommendations designed to improve 
the business and education dialogue and thereby improve the organization 
and operation of all cooperative education programs. 

The Gregg Division, McGraw-Hill Book Company, is pleased *o publish 
this report as a professional service to vocation:*! education. 
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FOREWORD 



With the emphasis that has been given to cooperative vocational educa- 
tion through recent vocational education legislation, it was a decision of 
the Region V Program Planning Committee for Distributive Education 
that a contribution could be made to vocational education through an iden- 
tification of policies and practices that have developed over the thirty 
years in which distributive education has utilized a cooperative plan. 

This report is the result of a stud) to determine employer preferences 
and teacher-coordinator practices in distributive education within five 
states of Region \\ US. Office of Education. It is hoped lhat the lindings 
and recommendations will prove helpful in the implementation of pro- 
grams in cooperative vocational education. 

The Region V Office of Adult. Vocational and Technical Education 
wishes to acknowledge its appreciation to the following for their contribu- 
tions to this study : 

The Region V Program Planning Committee for Distributive Education, 
This stud> was initiated under the chairmanship of Mr. Janies Biddle, 
state supervisor of distributive education. Indiana, and completed under 
the chairmanship of Mr. Vernon Swenson, state supervisor of business 
and distributive education. Wisconsin. 

Dr. E. Edward Harris, professor and teacher educator of distributive 
education. Northern Illinois University. DcKalb Illinois, for his profes- 
sional contributions in developing and directing this study front its in- 
ception to its completion, including the linul writing of this publication. 
Also, to those stalT members and graduate assistants at Northern Illi- 
nois University for their contributions to the stud). 

The employers of distributive education students and the leachei *ov»r- 
dinaiors who gave of their time to sincerely respond to the survey ques- 
tionnaires. 

The Sears-Roebuek l oundation for its encouragement and i s funding 
of the costs of materials, postage, clerical, and computer tinie. 

The Gregg Division, McGraw-Hill Book Company, for its interest in 
serving distributive education and its publishing of this stud) as a public 
service to vocational education. 

It was a pleasure for the Region V Office to cooperate with the Region V 
Program Planning Committee for Distributive Education in planning 
and completing this stud) of employer preferences and teacher-coordina- 
tor practices in distributive . vacation. 



William L. Lewis. Director 

Adult. Vocational and Technical Education 

Region V 

U S. Office of Education 
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PREFACE 

AND 

ACKNO WLEDGEMENTS 



This report is the culmination of almost two years 1 study and research to 
determine employer preferences and teacher-coordinator practices as they 
relate to the organisation and operation of eooperative-plan programs in 
distributive education at the secondary school level. Special emphasis was 
given to those aspects of the program which could best serve as a basis for 
improved dialogue between employer and teacher-coordinator. The ser- 
vices of educators and employers were solicited in designing the research 
in order that the findings of the study would be of maximum use in the 
field. 

Written specifically for use hy personnel at the grass roots level, this re- 
port includes tables that are printed in a ty pe si/e suitable for preparing 
overhead projector transparencies for use in conducting pre-service train- 
ing sessions for administrators and teachers of coopera l ve vocation*.' ed- 
ucation. The report is divided into four sections: Chapter I Problem and 
Procedure; Chapter II findings; Chapter III Recommendations; and 
Appendices. 

The study was conducted through the leadership of Daryl [ ; . Nichols, 
program officer in vocational and technical education, U.S. OlTice of 
Education, Region V, C hicago, tlfinois. The Region V Prograni Planning 
Committee for Distributive Education. consisting of thirls selected leaders 
from education and business in the live-state U.S, Oilice of lid u cation area, 
endorsed the need for the >tudy and provided data essential for conducting 
the research. 

1 he following members of the Research Coordinating Committee de- 
serve special recognition: Mr. Wayne Harrison (Wisconsin). Mr. Richard 
Shupe (Michigan), l)r. Herbert Ross (Indiana), and Mr. Albert Kurt/ 
(Ohio). Recognition is also given to Miss Mary V. Marks and Mr. Edwin 
I.. Nelson, U.S. Oilice of Education, and Mr. Warren G. Meyer, Univer- 
sity of Minnesota, for their assistance in the design of the tescarch instru- 
ments. 

The untiring efforts of Miss Sheila Whitney. Miss Dorothy Turck, 
Mr. Robert Sherman, and Mr. Robert Witherspoon, graduate assistants 
at Northern Illinois University, are saluted. The technical and professional 
assistance provided by Dr. Barbara Sethncy, Mrs. Evelyn Siminson. Mr. 
William Wes t Icy , and Mr. Jack Hall arc sincerely acknowledged. A 
special note of thanks is extended to the employers and teacher-coordina- 
tors who took time to carefully complete the survey forms. 



E, Edward Harris 
Project Director and 

Chairman. Research Coordinating Committee 
Region V Program Planning Committee 



Dekalb, Illinois 
l ebruary I. 1 97 1 
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CHAPTER I 

PROBLEM AND PROCEDURE 



I ncreasingly, programs in education arc Doing do- 
ve? iped, implemented, or enriched through the 
application of the concepts essential to the coopera- 
tive plan. Viable working relationships between per- 
sonnel in the employ ir i and educational communities 
play a major role in the success of these cooperative 
ventures, The National Advisory Council on Voca- 
tional Education highlighted the need for extending 
one of these cooperative arrangements when it 
stated: ’“The part-time cooperative plan is un- 
doubtedl) the best program we have in vocational 
education. It consistently yields high placement 
records, high employment stability, and high job 
satisfaction." 

Distributive education is one of the best known 
secondary school instructional programs using the 
cooperative plan. It is hoped that the experiences of 
educators and employers involved in distributive 
education programs vs ill be useful to indiv iduals re- 
sponsible for the dev elopnicnt and administration of 
programs in cooperative vocational education. 



STATEMENT OF THE PROBLEM 



1 he major purpose of this study was to determine 
employer preferences and teacher-coordinator prac- 
tices as they relate to the organization and operation 
of cooperativ -plan distributive education programs 
jt the secondary school level. Specifically . answers to 
the following interrelated questions were sought: 

1. How important are selected operational and 
teacher-coordinator activities to the success 
of cooperative-plan distributive education 
programs? 

2. What proportion of coordination time is de- 
voted to selected activities? 

3. What are the major problems faced hy em- 
ployers and teach ^-coordinators that limit 
the effectiveness of the instructional plan? 

4. What level of achiev ement of selected compe- 
tencies is needed hy high school distributive 
education students and hy graduates as full- 
time employees? 

. What is the actual lev el of achievement of se- 




lected competencies possessed by students for 
employment as distributive education student/ 
trainees and by gradu ates of the program? 

(>. What is the relationship between the level of 
achievement in selected competencies pre- 
ferred hv employers and the level actually pos- 
sessed by distributive education students and 
graduates? 

7. Whut selected personal characteristics are 
needed by student /trainees and by graduates? 

S. What selected personal eharaet eristics are 
possessed by student s and by graduates of the 
dist ributive education program? 

9. What is the relationship between the extent of 
development of selected personal characteris- 
tics preferred by employers and those charac- 
teristics actually pusscsscd by distributive 
education students and graduates? 

10. What are the reaso/is for business participation 
in the cooperative distributive education pro- 
gram? 

11. Which techniques used by teacher-coordina- 
tors for securing training 'stations do em- 
ployers lind most effective in gaining the 
participation of their firms? What is the re- 
lationship between those techniques and the 
ones actually used by teacher- coordinators? 

12. What procedures do employers vvjnt coor- 
dinators to follow in placing student:- and 
scheduling Oordi nation visits? How do these 
preferences compare with the practices of 
t ea e h er-eoord i nat or s? 

13. What is the relationship between the prefer- 
ences of various groups of employers and the 
following business classification data: nature, 
ty pc* and location of business, number of 
employees, and number of distributive educa- 
tion students trained during the past two 
years? 

14. What is the relationship between the practices 
of various groups of teacher-coordinators and 
the following classification data: location and 
type of school, years of experience as coor- 
dinator. utilization of advisory committee, 
and utilization of training plan? 



DEFINITI ON O F TERMS 

CENTRAL MERCHANDISE: Firms sach us 
department stores, junior department stores, variety 
stores, general merchandise stores, discount stores 
and catalog houses. 

OTHER (DISTRIBUTIVE BUSINESS): Estab- 
lishments engaged in selling products or providing 
services to individuals and business establishments, 
w hich are not classifiable as either retail or w holesalc 
in nature and function. 

RETAIL TRADE, OTHER: Establishments en- 
gaged in selling merchandise purchased for resale to 
customers for personal, household, business, or farm 
use, which arc not listed in one of the 19 other U.S. 
Office of Education Instructional Program Area 
categories, 

TRAINING AGR EEMENT : A form prepared by 
the leacher-coordinalor that indicates the period of 
trailing, hours of work, salary, and other pertinent 
fact , and information necessary to assure basic un- 
derstanding of the student /trainee's position in the 
cooperative education program. The form may be 
signed hy coordinator, employer, student, and 
pa rents, 

TRAINING PLAN: A w ritten program of experi- 
ences delineating what is to be learned by a specific 
student/trainee and whether the learning is to take 
place in the classroom (group or indi id u at instruc- 
tion) or on the job or both. The plan is derived from a 
realistic analysis of t he tasks, duties, responsibilities, 
and occupational objects es of the student /trainee, 

TRAINING SPONSOR: The individual to whom 
the sludent/lraince looks for instruction and train- 
ing on the job, 1 he on-the-job training sponsor may 
he the owner ur manager or a responsible individual 
appointed by the management. 



PROCEDURE 



William McCurdy, president of The Sears-Roe- 
buck Foundation, in presenting the keynote address 
for the Region V Distributive Education Conference 
in FT. Wayne, Indiana, on April 29. 1969. called for 
improved business and education dialogue. Various 
strategies for gathering data essential for developing 
improved dialogue were given serious consideration 
at a series of meetings held in the spring of 1969. 

During the summer and fall of 1969. the objec- 
tives of the study were established and numerous 
data-collecting instruments were examined. The 
mailed questionnaire survey technique was endorsed 
by the Region V Distributive Education Planning 
Committee as the most feasible exploratory research 
technique for collecting the initial data. Additional 
studies were also to be conducted at a later date by 
doctoral students on the perceptions of various pub- 



lics involved in distributive education. Information 
essential for conducting the pitot study was provided 
hy the supervisors of distributive education in the 
stales of Illinois, Indiana. Michigan. Ohio, and Wis- 
consin so that the study could be Conducted beginning 
February 1 , 1970. 

The 100 employers and 50 teacher-coordinators in 
the pilot study were selected on the basis of data 
available from the U.S. Office of Education, Region 
V, to help insure that a sample which was representa- 
tive of distributive education in the live-stale area 
was selected. The responses to the questions in open- 
ended and close-ended survey forms provided infor- 
mation for improving the survey instruments and for 
determining the number of responses needed to each 
question. An 80 percent icacher-coordinalor re- 
sponse and a 58 percent employer response was ob- 
tained on the ptlo; study. One follow-up letter was 
mailed to increase responses both during the field 
testing and the final research study (see Appendix H). 

Two slightly dilferenl forms w ere designed for col- 
lecting data from employers and teacher-coordina- 
tors (see Appendices D and E for combined forms), 

Most of the questions appeared on both Forms 
l and II. while approximately live of the questions 
were printed on just Form l or Form II. This pro- 
cedure was followed so that the data required could 
be provided hy the respondents in iess than 15 min- 
utes. 

During the early purl of May, forms were mailed to 
every teacher-coordinator in the five-slate Region V' 
urea who had supplied a list containing the name of 
each distributive education student in his program, 
the name and address of the students' employers, and 
the name of a contact person in the employing firms. 
Information was provided on approximately 9,500 
employers by the teacher-coordinators. Employers 
were selected for participation in this study by a sys- 
tematic random sample. 

One out of every nine firms who employ distribu- 
tive education students in Region V was ask ed to 
participate in the study. However, at least one em- 
ployer working with each distributive education pro- 
gram was selected. 

Appendices A. B. and C contain a complete analy- 
sis and report of the 496 (72 percent) responses ob- 
tained from teacher-coordinators and the 544 (50,1 
percent) replies front employers by selected classifi- 
cation data. The employer and leaehcr-coordinator 
classifications were also used in analy zing responses 
to selected kev questions. Two major programs were 
to assist in processing the data with the 560-50 com- 
puter: Statistical Package for the Social Sciences 
(SPSS)’ and Tclestorage and Re Ire vial SWcrtt 
(TS \R)T 



Norman Nic. Dale Hcnt. and ( . H ullai Hull St ui\fb 
€»// f(>r Sotit/f .VifW/iCi. National Opinion Re- 

search Center. University of Chicago. Metir aw-Hrll Hook 
Company . New Vork. 1970. 

•/c7iWor</eo titui Rttrtotif S\\tan> Duke University 
Compulations Center, Durham. North C arolina, I96U. 
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CHAPTER II 

FINDINGS 



IMPORTANCE OF SELECTED OPERATIONAL ACTIVITIES IN 
DISTRIBUTIVE EDUCATION PROGRAMS 



B oth employers and coordinators indicated the 
importance of s lecled operational activities of 
the cooperative plan by using the following scale: 

I = vers important; 2 - desirable; and 3 = unim- 
portant. All nine of the selected activities were rated 
as being either very important or desirable (less than 
2,5) by both employers and teacher-coordinators. 
However, the mean values show that teacher-co- 
ordinators rated each of the selected activities as 
being more important to t^e operation of the dis- 
tributive education program tha n did employ ers. 

Data in the rank order columns of Table I show 
that statistically significant differences do exist in 
the relative importance of the operational activities 
as rated by employers and coordinators. Employers 
ranked the following program activities higher in 
importance than did coordinators: a plan of training 
for each student developed by coordinator and train- 
ing sponsor; the assignment of a specific individual 
to sene as an on-the-job training sponsor for each 
student; and an advisory committee to advise school 
officials on program evaluation, 

Coordinators judged the following program activ- 
ities of greater importance than did employers: 
a written agreement establishing the responsibilities 
of student, school. ;;nd employer, and participation 
by business representatives in the classroom-instruc- 
tion phaseofthe program. 

Analysis of Data by Employer Groups 

Statistically significant ditTci enecs existed in how 
important each of the employer groups believed the 
selected operational activities were to the success of 
I he distributive education program. 1 

I. Employers representing businesses classified 
as general merchandise indicated that the as- 
signment of a specific individual to serve as 
Iraining sponsor for each distributive educa- 
tion student was more important to the oper- 
ation jf the distributive education program 
than did employers in other types of busi- 
nesses. 



See Appendix B for listing of datj of participating 
employers by njturc and type uf business and by number 
of distributive education students trained during the pasl 

o - 




2. Employers in businesses classified as (a) retail 
trade; other and (b) other (distributive busi- 
ness) indicated that ihe assignment of a spe- 
cific person to serve as a training sponsor for 
each distributive education student was less 
important to the operation of th^ distributive 
education program than did employers in 
other types of businesses. 

3. Employers operating businesses classified as 
(a) general merchandise and (b) automotive 
and ic) those representing firms that had 
trained four or more distributive education 
students during the past two years indicated 
that training sessions to prepare training 
sponsors were more important to the opera- 
tion of the distributive education program 
than did other employers. 

4. Employers operating businesses classified as 
(a) retail and (b) those representing firms that 
had trained four oi* more distributive educa- 
tion students during the past two years indi- 
cted that business representatives' participa- 
tion in the classroom-instruction phase of the 
distributive education program is more im- 
portant to the operation or the distributive 
education program than did other employer 
groups. 

5. Employers operating businesses classified as 
(a) general merchandise, (b) apparel and ac- 
cessories. and (c) those representing firms 
that had trained four or more distributive 
education students over the past two years 
indicated that business representatives' par- 
ticipation in DECA youth group activities is 
more important to the operation of t he dis- 
tributive education program than did other 
cm ploy ers. 

6. Employers representing firms that fad trained 
foar or more distributive education sU'dents 
over the past two years indicated that an ad- 
visory committee is more important to the 
operation of Ihe distributive education pro- 
gram than did employers who had ;;ai partici- 
pated as extensively in the program. 

7. Employers operating businesses classified as 
being retail or wholesale indicated that c1jss- 
room instruction related to Ihe on-the-job 



3 




c 

03 

t 

o 

Cl 

E 

E 

3 

II 

00 

Q> 

JD 

03 

L. 

'io 

CD v. 

O Q> 

II £ 

CM O 

t‘| 

t o: 

O 43 
Q. C 

.§§ 

0) a) 

> Q 

00 a> 

<D </> 

d 3 

03 */> 

> to 

03 r- 

^ "D 
^ <D 

O — 
s- 03 

ojl— 
T) 6 

<5,* 



o 

ERIC 



1 <-> 



learning experiences is more important to the 
operation of the distributive education pro- 
gram than did employers in service businesses. 

8. Employers representing firms that had trained 
four or more distributive education students 
over the past two years indicated that class- 
room instruction related to the on-the-job 
learning experiences is more important to 
the operation of the distributive education 
program than did employers who had not par- 
ticipated as extensively in the program. 

9. Errin' yers representing businesses classified 
as being general merchandise indicated that 
materials given to the distributive education 
student which are related to his on-the-job 
learning experiences are more important to 
the operation of the distributive education 
program then did employers in other types of 
businesses. 

10. Employers representing firms that had trained 
four or more students over the past two years 
indicated that training agreements were 
more important to the operation of the dis- 
tributive education program than did em- 
ployers who had trained fewer students. 

LI. Employers representing firms classified as 
(a) general merchandise and (b) businesses 
that had trained four or more distributive 
education students over the p; ! st two years 
indicated that a plan of training for each stu- 
dent developed by coordinator and training 
sponsor is more important to the operation of 
the distributive education program than did 
the other employer groups studied. 

Analysis of Data by Teacher-Coordinator Groups 

The practices of the 490 teacher-coordinators 
were analyzed in relation to selected distributive 
education programs, school, and community char- 
acteristics. Statistically significant differences 
existed in how important each of the coordinator 
groups studied believed the selected operational 
activities were to the success of the distributive 
education program. 2 

1. Teacher-coordinators with distributive educa- 
tion advisory committees indicated that a 
training plan for each student is more impor- 
tant to the operation of their distributive edu- 
cation program th* . did coordinators without 
advisory committees. 

2. Teacher-coordinators who work with em- 
ployers and/or training sponsors to develop 
on-the-job training plans indicated that the as- 
signment of a training sponsor is more impor- 
tant to the operation of the distributive educa- 
tion program than did coordinators who did 
not develop planswith personnel in business, 

3. Teacher-coordinators with advisory commit- 
tees indicated that the participation of busi- 



2 Sce Appends C for listing of classification data b> 
teacher-coordinator experience and location of schools in 
which distribute e education programs are located. 




nessmen in the classroom is more important 
to the operation of the distributive education 
program than did coordinators without ad- 
visory committees. 

4. Teacher-coordinators with advisory commit- 
tees indicated that an advisory committee is 
more important to the operation of the dis- 
tributive education program than coordina- 
tors without advisory committees. 

5. Teacher-coordinators with less than three 
years 1 experience indicated that training agree- 
ments were more important to the operation of 
the distributive education program than did 
coordinators with three or more years 1 ex- 
perience. 

6. Teacher-coordinators from inner-city high 
schools indicated that a training agreement 
was less important to the operation of the 
distributive education program than did coor- 
dinators from schools in other types of loca- 
tions. 



ANALYSIS OF TEACHER- 
COORDINATOR ACTIVITIES 



The teacher-coordinators surveyed were aske 1 to 
review their activities and estimate the proportion 
of total coordination time devoted to selected activ- 
ities. Data in Table 2 show the percentage of the 
492 teacher-coordinators who indicated that t hey 
had devoted time to the selected coordination 
activities. 

The highest percentage of the coordinators de- 
voted less than 10 percent of their time to each of 
the following activities: working with training spon- 
sor and/or employer in implementing an on-the-job 
training plan; working with training sponsor and/or 
employer to solve student’s on-the-job problems; 
establishing and maintaining good working rela- 
tionships with personnel of the firm; and working 
on public relations activities in the community. The 
typical coordinator surveyed devotes 10 to 5$ per- 
cent of his time to the following: explaining the 
training program and the role of the employer and/ 
or training sponsor: discussing with the employer 
and/or training sponsor work performed by the 
student in school that is related to the student's 
present and future employment; working with the 
training sponsor or other personnel to solve the 
student's personal problems; and working on in- 
school activities. 

Employers were asked how important they felt 
selected teacher-coordinator activities were to the 
success of the distributive education program in 
their firm. Using the scale 1 = very important, 2 = 
desirable, and 3 = unimportant, the 474 cmplovers 
rated the teacher-coordinator activities. 

Emplosers rank order data in Table 3 show that 
employers consider the most important Coordinator 
activity to be establishing and maintaining good 
working relationships with officials of the firm. The 
data in Table 3 also show a comparison between the 
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EMPLOYERS ASKED: How important are the selected teacher-coordinator activities 

in the operation of the distributive education program? 
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| job training plan 

■^Two-Tailed TTests Used to Determine Rank Order 



importance assigned by employers and a rank order 
for coordinators, which was prepared for study 
purposes only. It is important to keep in mind that 
even though the above-mentioned coordinator 
activity was indicated by employers as being most 
important, coordinators may be able to successfully 
accomplish this activity by devoting a smaller 
amount of coordination time than is required on 
either of the coordination activities related to solv- 
ing student job problems. 

Employer preferences and teacher-coordinator 
data in Table 3 show that a number of other differ- 
ences do exist. For example, employers indicate 
that solving students’ on-the-job problems is rela- 
tively more important than the time priorities given 
to the activity by teacher-coordinators. 

Analysis of Data by Employer Groups 

Some 0 / the teacher-coordinator activities were 
considered to be more important by various em- 
ployer groups. The analysis of data yielded the fol- 
lowing statistically significan* findings. 3 

1. Employers representing firms that were clas- 
sified as (a) general merchandise and (b) 
those which had trained four or more distribu- 
tive education students over the past two years 
indicated that establishing end maintaining 
good working relationships wiih business firm 
personnel is a more important teacher-coordi- 
nator activity than did other employer groups, 

2 . Employers from general merchandise firms 
indicated that explaining the training program 
and role of employer and/or training sponsor 
is a more important teacher-coordinator activ- 
ity than did other types of employers. 

3. Employers representing firms that had trained 
four or more distributive education students 
indicated that working with the training spon- 
sor in developing and implementing on-the-job 
training plans is a more important teacher- 
coordinator activity than did employers who 
had trained fewer distributive education stu- 
dents. 

4. Employers representing firms that w*re clas- 
sified as (a) general merchandise and (b) those 
which had trained four or more distributive 
education students indicated that working with 
the training sponsor or employer to solve stu- 
dents* on-thc-job and personal problems is a 
more important teacher-coordinator activity 
than did other employer groups. 

5. Food service industry employers indicated that 
discussing work performed by the student in 
the distributive education class which is related 
to the student's present and future employment 
is a less important teacher-coordinator activity 
than did employers from other types of busi- 
nesses. 



’See Appendix B for data listing employers who 
participated in ibe studv hv tvpe of bus ness and num- 
ber to distributive education Mudenis trained during 
the past two scars. 



6. Employers representing firms classified as 
retail trade; other indicated that establishing 
a good working relationship with business firm 
personnel is a less important teacher-coordina- 
tor activity than did employers from other 
types of businesses. 

Analysis of Data by Teacher -Coot din ator Groups 

The statistical analysis of the data showed that a 
significantly larger proportion of teacher-coordina- 
tors with common personal, program, school, and 
community characteristics indicated that they de- 
voted a different percentage of their coordination 
time to selected activities than did all the coordina- 
tors studied. The statistical analysis yielded the fol- 
lowing results:* 

1. Teacher-coordinators from area vocational 

schools devoted a smaller percentage of their 
coordination time to establishing and main- 
taining good working relationships with per- 
sonnel of the business firm than did coordina- 
tors from comprehensive high schools. 

2. Teacher-coordinators from arta vocational 

schools devoted a smaller percentage of their 
coordination time to working on in-school ac- 
tivities than did coordinators from comprehen- 
sive high schools, 

3. Teacher-coordinators with three or more 

years of experience devoted a smaller percent- 
age of their coordination time to explaining 
the training program and the role of the em- 
ployer and training sponsor than did coordina- 
tors with less ex’ensive experience. 

4. Teacher-coordinators with one Year of experi- 
ence devoted a smaller percentage of their 
coordination time to working with training 
sponsors and/or employers in implementing 
on-the-job training plans than did coordina- 
tors with more than one year of experience. 

5. Teacher-coordinators with three or more years 
of experience devoted a smaller percentage of 
their coordination lime to explaining the train- 
ing program than did coordinators with less 
than thret years* experience. 

6. Teacher -coordinators who did not work with 
employers and/or training sponsors to develop 
and implement training plans devoted a smaller 
percentage of their coordination time to work- 
ing with training sponsors and/or employers 
in implementing on-the-job training plans than 
did coordinators who work with training plans. 



IDENTIFICATION OF AREAS OF 
CONCERN TO EMPLOYERS 
AND EDUCATORS 



Employers identified the major problems with 
which the school confronts them that make it dif- 



'Sce Appendix C for listing of classification data b\ 
teacher-coordinator experience and t>pe of school in 
which distributive education program is located. 



EMPLOYERS ASKED: What are the major problems with which the school confronts 

you that make it difficult to train distributive education students? 

COORDINATORS ASKED: What are the major problems with which employers confront 
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EMPLOYERS ASKED: What are the major problems with which the school confronts you 

that make it difficult to train distributive education students? 
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ficult to train distributive education students. 
Teacher-coordinators indicated the major problems 
with which employers confront them. Data in t able 
4 show that 289 (58,7 percent) teacher-coordinators 
and only 101 (21.3 percent) employers indicated that 
major problems did exist which limited the effec- 
tiveness of the distributive education program. The 
most frequently Mentioned problem area indicated 
by the 101 employers was that students view the pro- 
gram primarily as a way to earn money and are not 
serious about behg productive workers. The 11 
problem areas in terms of frequency of mention 
are shown in Table 4. A number of the problems are 
closely related and have major implications for im- 
proving the distributive education programs using 
the cooperative plan. 

The problem most frequently mentioned by em- 
ployers is related to their desire for students to have 
higher ability and interest levels than do those stu- 
dents currently enrolling in the cooperative educa- 
tion program, fable 4 also contains a list of the 
other problems that employers present to teacher- 
coordinators according to frequency of mention. 
Experienced teacher-coordinators work diligently 
each year to minimize these and other related prob- 
lems so that their students receive the best possible 
on-the-job training. 

The statistical analysis of the data by tcacher- 
coordinalor and employer classification yielded the 
following two significant findings- 

1. Teacher-coordinators who worked without 
employers antl/or training sponsors to develop 
and implement training plans indicated that 
there were man major problems which employ- 
ers presented to them that caused some dif- 
ficulty in developing an effective distributive 
education program than did coordinators who 
woiked with training plans. 

2. Employers representing firms (a) with less than 
25 employees and (b) that had trained less than 
four distributive education students over the 
past two years indicated more frequently that 
the school die confront them with problems 
which made it difficult for them to develop an 
effective training program than did employers 
with larger njmbers of employees and em- 
ployers who had trained more than four stu- 
dents over the oast two years. 

Data in Table 5 show that a relatively small per- 
centage (16.5) of the employers surveyed fell that 
policies and/or maragemcrl decisions of their firm 
made it difficult for them to train distributive edu- 
cation students. The 78 employers who did indicate 
that problems existed reported that the major con- 
cern was budgetary controls. 

The analysis of th : data by employer classification 
information yielded the following statistically signi- 
ficant fincing: 

Employers wit 1 more than 25 employees indi 
catcd that maio: policies and management deci- 
sions of their firms made i T more difficult to 
develop an effective program for training dis- 
tributive education students than did employers 

ERJC 



representing firms with less than 25 employees. 

Teacher-coordinators surveyed indicated that 
they more frequently had problems with the policies, 
practices, philosophies, or altitudes in their school 
than with employers in business. Approximately 65 
percent of the coordinators indicated that a school 
problem area existed that made it difficult to pro- 
vide quality instruction in distributive education. 

The most frequently mentioned problems were 
those related to the recruitment of qualified students 
into the program. A rank order listing of the ether 
problems is contained in Table 5. 



COMPETENCIES OF DISTRIBUTIVE 
EDUCATION STUDENT/TRAINEES 



Employ ers w ere asked to indicate the level of com- 
petency development that high school students need 
for employment as sludenl/trainees in the coopera- 
tive-plan distributive education program. The em- 
ployers surveyed indicated the preferred level of 
student development in the 17 selected competency 
areas using the following scale: I - extensive; 2 = 
acquaintanceship; and 3 - none. Teacher-coordina- 
tors used the same scale to indicate the competen- 
cies actually possessed by students w ho entered em- 
ployment initially as distributive education students. 
It is important to note that in many distributive edu- 
cation programs, students base not had any formal 
school instruction in distribution and marketing 
before entering employment. 

Table 6 shows the relationship between the com- 
petencies employers feel distributive education stu- 
dents shouid possess and the competencies teacher* 
coordinators indicated their students did in fact 
possess. Data in the mean/alue columns show that 
employers desired students to have a higher level of 
proficiency than they acUally did possess in all com- 
petency areas except (a) understanding of how goods 
and services gel from producer to consumer, (b) w rit- 
ten communications, (c) job opoortunilies in market- 
ing and distribution, (d* list ribu lion in the free enter- 
prise system, (c) advertising, and (f) buying. 

The rank order data columns show that differ- 
ences do exist between the competencies students do 
possess upon entering employment as distributive 
education students and those competencies desired 
by employers. The following competencies were 
ranked higher by employers: acceptence and adher- 
ence to company policies, knowledge of products or 
services, salesmanship, and public relations. 

Analysis of Data by Employer Groups 

Some competencies were indicated as being more 
important by some employer groups. The analysis of 
data indicated that the following findings were sta- 
tistically significant:'’ 

I. Employers operating businesses classified as 
(a) wholesale. ( b) service establishments. 



Sec Appendix B for data Idling employers who par- 
ticipated in study by njlure. type, and location of 
business. 
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TABLE 5 

EMPLOYERS ASKED: What policies and/or management decisions of your firm 

make it difficult to train distributive education students? 

COORDINATORS ASKED: What policies, practices, philosophies, or attitudes in your 
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TABLE 6 

EMPLOYERS ASKED: What competencies should students possess upon entering 

employment as distributive education student/trainees? 

COORDINATORS ASKED: What competencies do students possess upon entering 
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*Code for Mean.Values: 1~ Extensive; 2= Acquaintanceship; 3= None 
tTwo T ailed T Tests Used to Determine Rank Order . 



and (c) those which are located in a down- 
town shopping area indicated that the stu- 
dents who are to be employed as a part of the 
distributive education program need a more 
extensive degree of understanding and prep- 
aration in the written communications com- 
petency area than d«d other employers. 

2. Employers in food distribution indicated that 
students need a less extensive degree of un- 
derstanding and preparation in the written 
communications competency area than did 
other employers. 

2. Employers operating businesses classified as 
(a) general merchandise, (b) apparel and ac 
cessories. (c) retail, and (d) those which are 
located in a shopping center indicated that 
students need a more extensive degree of 
understanding and preparation in the sales- 
manship competency area than did other 
employers. 

4. Employers operating businesses classified as 
la) food distribution and lb) other indicated 
that students need a /ess extensive degree of 
understanding and preparation in the sales- 
manship competency area than did other 
employers. 

5. Employers operating businesses classified as 
wholesale indicated that students need a less 
extensive degree of understanding and prep- 
aration in the advertising competency area 
than did other employers. 

6. Employers operating businesses classified as 

(a) apparel and accessories, (b) food service, 
(c) food distribution, (J) retail, and (c) those 
which are located in shopping centers indi- 
cated that the students need a more extensive 
degree of understanding and preparation in 
the disp'ay competency area than did other 
employers, 

7. Employers operating businesses classified as 
la) general merchandise establishments and 

(b) those which arc located in shopping cen- 
ters indicated that the students need a more 
extensive degree of understanding and prep- 
aration in the buying competency area than 
did other employer groups. 

8. Employers operating businesses classified as 
automotive indicated that the students need a 
more extensive degree of understanding and 
preparation in the decision-making compe- 
tency area than did other employer groups. 

9. Employers operating businesses classified as 
(a) apparel and accessories, (b) food distribu- 
tion. and (c) retail indicated that students 
need a more extensive degree of understand- 
ing and preparation in the job opportunities 
in marketing and distribution competency 
area than did other employer groups. 

10. Employers operating businesses classified as 
retail trade; other indicated lhal students need 
a /cn extensive degree of understanding and 
preparation i the job opportunities i.i mar- 
keting and distribution competency area than 



did other employer groups. 

Jl. Employers operating businesses classified as 
(a) food service and (b) food distribution in- 
dicated that students need a more extensive 
degree of understanding and preparation in the 
understanding of how goods and services gel 
from producer to consumer competency area 
than did other employer groups. 

12. Employers operating businesses classified as 
general merchandise indicated that students 
need a less extensive degree of understanding 
and preparation in the understanding of how 
goods and services get from producer to con- 
sumer competency area than did other em- 
ployer groups. 

Analysis of Data by Teacher-Coordinator Groups 

The statistical analysis of the data showed that a 
significantly larger proportion of teacher-coordina- 
tors with common personal, program, school, and 
community characteristics responded to the compe- 
tencies studied. The statistical analysis yielded the 
following results:'’ 

1. Teacher-coordinators with two years’ experi- 
ence indicated that the typical student enter- 
ing the cooperative phase of the distributive 
education program has more extensive prep- 
aration in the following competency areas than 
did coordinators with other amounts of co- 
ordinating experience: (a)ora! communications; 
(b) advertising; (c) distribution in the free enter- 
prise system: and (d) display. 

2. Teacher-coordinators from suburban schools 
indicated that the typical student entering the 
cooperative phase of the distributive education 
program has more extensive preparation in 
the following competency areas than did co- 
ordinators from schools in other types of lo- 
cations: (a) buying: (b) nonselling duties; (c) 
decision making; (d) distribution in the free 
enterprise system; (e) job opportunities in mar- 
keting and distribution: (0 understanding of 
how goods and services gel from producer to 
consumer: (g) display; (h) knowledge of prod- 
ucts or services: and (i) salesmanship. 

3. Teacher-coordinators from city schools indi- 
cated lhal the typical student entering the co- 
operative phase of the distributive education 
program has not had any preparation in the fol- 
lowing competency areas as compared to the 
coordinators from schools in other types of lo- 
cations: (a) distribution in the free enterprise 
system; and (b) job opportunities in market- 
ing and distribution. 

4. Teacher-coordinators from comprehensive 
high schools indicated lhal the typical student 
entering the cooperative phase of the distrib- 
utive education program has had more exten- 
sive preparation in knowledge of products or 



‘See Appendix C for listing of classification data b\ 
teacher-coordinator experience. t> pe of school. and loca- 
tion of school n which there are distributive education 
programs. 



services competency area than coordinators in 
area vocational schools. 

5. Teacher-coordinators with less than three 
years’ experience indicated more frequently 
than coordinators with more experience that 
the typical student entering the cooperative 
phase of the distributive education program has 
not developed competency in written communi- 
cation. 

6. Teacher-coordinators from area vocational 
schools indicated that the typical student enter- 
ing the cooperative phase of the distributive 
education program has had more extensive 
preparation in the advertising and buying com- 
petency areas than did coordinators from com- 
prehensive high schools. 



COMPETENCIES OF DISTRIBUTIVE 
EDUCATION GRADUATES 



Employers used the following three-point scale to 
indicate the extent to which distributive education 
graduates should possess selected competencies; 1 = 
extensive; 2 = acquaintanceship; 3 =■ none. Using the 
same scale, teacher-coordinators indicated the 
level to which their students developed the 17 com- 
petencies. 

Data in Table 7 show that w ith the exception of (a) 
following directions, (b) acceptance and adherence 
to company policies and procedures, and (c) work- 
ing with people, the teacher-coordinators indicated 
that their students possessed tl e 17 competencies at 
a higher level of proficiency tnan employers indi- 
cated that students should possess them. 

Rank order data in Table 7 show that employers 
place higher priorities on the following compe- 
tencies when compared with those which distribu- 
tive education graduates possess: (a) following direc- 
tions; (b) acceptance and adherence to company 
policies and procedures; (c) oral communications; 
(d) public relations; (e) mathematics of business; 
(f) decision making; and (g) w ritten communication. 

Analysis of Data by Emptoyer Groups 

A number of the competencies were considered 
to be more important by employer groups. The anal- 
ysis of data indicated that the following findings are 
statistically significant^ 

1. Employers in (a) wholesale and (b) service- 
tv pe businesses indicated that individuals who 
are to be employed as full-time workers need 
a more extensive understanding and prepara- 
.ion in the written communications compe- 
tency area than did employers in the field of 
retailing. 

2. Employers in the food distribution field indi- 
cated that individuals who are to be employed 
as full-time workers need a less extensive 
understanding and preparation in the written 

See Appendix B for listing of employers data by na- 
ture and tvpe of business, number of cmplovecs. and 1o- 
i of business. 



communications competency area than did 
employers in other types of businesses. 

3. Employees who have trained four or more 
students over the past two years indicated that 
individuals who are to be employed as full- 
time workers need a more extensive prepara 
lion in the competency area of understanding 
how goods and services get from producer to 
consumer than did employers who had not 
participated as extensively in the distributive 
education program. 

4. Employers operating businesses classified as 
general merchandise indicated that individu- 
als who are to be employed as full-time work- 
ers need a more extensive understanding and 
preparation in the mathematics of business 
competency area than did employers operat- 
ing other types of businesses. 

5. Employers operating businesses with 25 or 
less employees indicated that individuals who 
are to be employed as full-time workers need 
a more extensive understanding and prepara- 
tion in the nonselling duties competency area 
than did employers with a larger number of 
employees. 

6. Employers operating businesses classified as 
(a) service versus wholesale and retail and (b) 
other indicated that individuals who are to be 
employed as full-time workers need a more 
extensive understanding and preparation in 
the decision-making competency area than 
did employers in other types of businesses. 

7. Employers operating businesses classified as 
(a) general merchandise, (b) retail, and (c) 
those which are located in shopping centers 
indicated that individuals who are to be em- 
ployed as full-time workers need a more 
ex ensive understarding and preparation in 
the buying competency area than did other 
employer groups. 

8. Employers operating businesses with 25 or 
less employees indicated that individuals 
who are to be employed as full-time workers 
need a more extensive understanding and 
preparation in the knowledge of products or 
services competency area than did employers 
with larger numbers'of employees. 

9. Employers operating businesses classified as 
(a) general merchandise, (b) food distribu- 
tion, (c) retail , (d) those with 25 or less em- 
ployees. and (e) those which are located in 
shopping centers indicated that individuals 
who are to be emp!o>ed as full-time workers 
need a more extensive understanding and 
preparation in the display competency area 
than did other employers. 

10. Employers operating businesses classified as 
(a) general merchandise, (b) retail, and (c) 
those which are located in shopping centers, 
(d) neighborhood shopping areas, and (e) 
which have 25 or less employes indicated 
that individuals who arc to be employed as 
full-time workers need a mt'n extensive un- 



TABLE 7 

EMPLOYERS ASKED: What competencies should distributive education graduates 

possess for employment ? 

COORDINATORS ASKED: What competencies are possessed by distributive education 
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tributive education students 



dcrstandtng and preparation in the sales- 
manship competency area than did other em- 
ployer groups. 

11. Employers who classified their businesses as 
other indicated that individuals who are to be 
employed as full-.ime workers need a /ess 
extensive understanding and preparation in 
the salesmanship and display competency 
areas than did employers operating other 
types of businesses. 

12. Employers operating businesses classified as 
(a) automotive. <b) food distribution, and 
(c) retail indicated that individuals who arc 
to be employed as full-time workeis need a 
more extensive understanding and preparation 
in the job opportunities in marketing and dis- 
tribution competency area than did other em- 
ployers. 

13. Employers operating businesses classified as 
other indicated that individuals whD are to be 
employed as full-time workers need a less ex* 
tensive understanding and preparation in 
the competency areas of job opportunities in 
marketing and distribution and understanding 
of how goods and services gel from producer 
to consumer than aid employers operating 
other ly pes of b as i nesses. 

14. Employers operating businesses classified as 
wholesale firms indicated that individuals who 
are to be employed as full-time workers need 
a /ess extensive understanding and prepara- 
tion in the advertising competency area than 
did employ ’s operating retail and service- 
tv pe businesses. 

Analysis of Data By Teacher-Coordinator Groups 

The statistical analysis of the data showed that a 
significantly larger proportion of teacher-coordina- 
tors with certain personal, proeiam. school, and 
community characteristics teach competencies at 
a ditTerenl level of student performance than do all 
coordinators as a group. The statistical analysis 
yielded the following results:' 

1. Teacher-coordinators who work with employ - 
ers and/or training sponsors to develop and 
implement training plans indicated that the 
In pica! student who graduates from the distrib- 
utive education program has had n t *re ex- 
rvnsive preparation in the following compe- 
tency areas than did coordinators who did not 
work with training plans: (a) written communi- 
cations; (h) knowledge of products or services; 
(c) decision making: and (d) following direc- 
tions. 

2. Teacher-coordinators who leach in inner-cits 
schools indicated that the typical student who 
graduate, from the distributive education pro- 
gram ha, had more extensive preparation in 
the distribution in the free enterprise compe- 
tency area than did coordinators from schools 



'See Appendix C for Idling of elj^iliedtion data by 
teacher-coordinator experience and location of schools in 
xxhich there are distributive education program*,. 



in other locations. 

3. Teacher-coordinators with one year of experi- 
ence indicated that the typical student who 
graduates from the distributive education pro- 
gram has had /ess extensive understanding of 
and preparation in the following competency 
areas than did coordinators with more than 
one year of experience: (a) w ritten communica- 
tions; (b) decision making; (c) mathematics of 
business; and (d) following directions. 

Relationship Between Competencies Needed by 
Student/Trainees and Those Needed by Full-Time 
Employees 

The daia in Table 8 show that business firms do 
prefer to employ individuals who have developed all 
17 of the competencies studied in this research to a 
higher level than that which sludenl/i rainees pos- 
sess upon entering the cooperative phase of the dis- 
tributive education program. Based upon the statisti- 
cal analysis of the data, teacher-coordinators can 
feel confident in assisting students who plan to enter 
the field of distribution and marketing in developing 
the 17 competencies listed in Table 8. 



REASONS FOR BUSINESS 
PARTICIPATION IN DISTRIBUTIVE 
EDUCATION 



A significantly large number of employers and 
teacher-coordinators indicated that the major reason 
businesses participate in the cooperative distributive 
education program is to secure part-time workers. 
The results of the statistical analysis of the teacher- 
coordinator and employer data are shown in fable 9. 

The reasons given U\ indicate why employers par- 
ticipate in the cooperative distributive education 
program by various teacher-coordinator groups 
were analyzed. " The statistical analysis yielded the 
following results: 

1 . A significantly larger percentage of the teacher- 
coordinators with advisory committees than 
those without advisory committees indicated 
that employers participate in the distributive 
education program for the following two rea- 
sons: (a) to train students for future positions 
in their type of business: and (h) to he involved 
in an educational program to prepare youth 
for future positions in the field of distribution. 

2. A significantly larger proportion of the teaeher- 
eoordinaiors who work with employers and/or 
training sponsors to develop and implement 
training plans than those who do not indicated 
that employers participate in the distributive 
education program for the following three 
reasons 1 (at to he involved in an educational 
program to prepare youth for future positions 
in the field of distribution: (b) to trair students 
for future positions with their firms: and (e) to 



See Appendix t lor lifting of clarification data by 
teacher-coordinator experience and location of schools 
in which there are di'irihuthc education program*,. 
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train students for future positions in their type 
of business. 

3. A significantly larger proportion of coordina- 
tors with more than one year of experience in- 
dicated that employers participate in the dis- 
tributive education program to train students 
for fe lure posit ons with their firms than did 
coordinators with less experience. 

4. A significantly larger proportion of inner- 
city teacher-coordinators than rural-area teach- 
er-coordinators indicated that employers par- 
ticipate in the distributive education program 
because of directives from company headquar- 
ters. 

5. A significantly la*ger proportion of the teacher- 
coordi tutors who work with employers and/ 
or training sponsors to develop and implement 
l raining, plans indicated that employers train 
students for future positions with their firm. 



TECHNIQUES FOR SECURING 
TRAINUVG STATIONS 



Data in Table 10 show that the employers indi- 
cated that t personal ,’isii by the teacher-coordina- 
tor was the most elective technique for influencing 
business participation in the distributive education 
program. Likewise, coordinate* s indicated they 
most frequently use tht personal-approach technique 
in securing employer participation, flow ever, the 
rank order data does show that some differences 
exist between what techniques were elfeclive in in- 
fluencing employer participation and the frequency 
with which coordinators used those techniques, 
i he following techniqics ranked higher in the em- 
ployer data column: (a) telephone contact from 
school, (b) school placement counselor and (c) 
chamber of commerce. 



S TUDENT PLACEMENT PROCEDURES 

Teacher-coordinators and employers are in com- 
plete agreement on the preferred procedures to be 
followed in the placement process. Data in Tabic It 
show that the rank ord;r is identical, beginning with 
the coordinator's selec jon of students and the final 
selection being left to the employer. 



FREQUENCY OF 
COORDINATION VISITS 



Rank order data in lab c 12 show that employers 
prefer to have the te icher-coordinalor visit unve 
every month Teacher-coordinators indicated in al- 
most equal numbers th: following four intervals for 
coordination visits: (l) once every month, (2) once 
each grading period: (*) every two weeks: and (4) 
every three weeks. Only a small percentage of 'he 
employers indicated that they desired to have co- 
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Research and published materials on cooperative 
vocational education concur with the practices of 
the coordinators surv eyed in this study. 



RELATIONSHIP BETWEEN NUMBER OF 
EMPLOYEES IN FIRM AND TRAINING 
EFFECTIVENESS 

Data in Table 13 show that 38.9 percent of the 
teacher-coordinators surveyed indicated that em- 
ployers and personnel in firms with two to ten em- 
ployees provide the most effective training for dis- 
tributive education students. The data also show that 
a larger percentage (30.7) of the employers who par- 
ticipated in the study employed two to ten employees. 
Likewise, it is also important to note that there 
are significantly more employers in the Ignited 
Slates who employ two to ten employees than any 
other number of employees. 

The analysts of the data according to the teacher- 
coordinator classification information yielded the 
following statistically significant finding: 

Teacher-coordinators from high schools located 
in rural areas indicated more frequently that 
firms with two to ten employees provided the 
most effective on-the-job training for the dis- 
tributive education students than did coordina- 
tors from school located in inner-city, city, or 
suburban area*, 



PREFERENCES AND PRACTICES 
IN EMPLOYMENT OF STUDENTS 



Data in Tables 14 through 19 show the vvhemand- 
how phase of the employment of cooperative-plan 
students. Table 14 data show that differences do exist 
between the practices of teacher-coordinators and 
preferences of employers concerning the months of 
the year for employment of distributive education 
students. A majority of the employers surveyed im 
dicatcd that they prefer to employ distributive 
education students from June through the senior 
year to graduation time. Teacher-coordinators in- 
dicated that students are available for employment 
under school supervision only front September to 
graduation lime. 

A further analysis of the data by employer and 
teacher-coordinator characteristics revealed one 
statistically significant comparison: a significantly 
smaller proportion of the employers ir the apparel 
and accessories field indicated that they prefer to 
employ distributive education students during the 
nine-month period from September to June and 
the twelve-month period from June to June than 
did employers in other l> pcs of businesses. 

A majority of the firms prefer to employ coopera- 
tive distributive education students five days a week. 
The coordinator rank order data in Tabte 15 also 
show th;o significantly more of the teacher-coor- 
dinators indicated that their students do work live 
days a week. Data in Table lb show that approxi- 
mately 75 percent of the employers prefer to have 
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<: Code for Mean Values: l=Always; 2=Usually; 3=Sometimes; 4=Seldom; 5=Never 
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TABLE 16 
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TABLE 21 

EMPLOYERS ASKED: What personal characteristics are desirable in full-time 

employees? 
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*Codefor Mean Values: 1= extensive; 2— Acquaintanceship; 3— None 
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students work during afternoon or evening hours. 
The fad lhal approximately 15 percent of the em- 
ployers prefer to have students work during morning 
hours or split shift is worthy of serious considera- 
tion by teacher-coordinators. 

Rank order data are identical for the number of 
hours per week lhal employers prefer to schedule 
students to work and the number of hours per week 
that distributive education students do work. Data 
in Table 17 show that employers prefer and usually 
do schedule distributive education students to work 
16 to 25 hours per week. 

A larger number of employers indicated that they 
used the criterion of the availability of the student as 
a basis of determining working hours more than any 
other criterion. Data in Table IS show that teacher- 
coordinators indicated that employers use cither a 
regular weekly schedule or peak-hour needs schedule 
as the basis for determining the working hours. 
Availability of students received a composite rank 
order rating of four by the 248 coordinators res- 
ponding to the question of how students work hours 
arc determined. 

Employers and teacher-coordinators data are also 
very similar on the wage payment plan for distrib- 
utive education students. The practice of follow- 
ing a wage payment plan whereby the distributive 
education student is paid the same wage as any other 
employee for the same job assignment is preferred 
by employers. Coordinators indicated in atmost 
equal proportions that distributive education stu- 
dents are either on the wage plan preferred by the 
employers surveyed or receive the same wage as 
any other student {see Table 19). 



PERSONAL CHARACTERISTICS OF 
DISTRIBUTIVE EDUCATION 
STUDENT/TRAINEES 



Employers indicated the level of development of 
personal characteristics that high school students 
need lor employment in the cooperative distributive 
education program. The employers surveyed indi- 
cated the preferred level of development by using 
the following scale: I = extensive: 2 = acquaintance- 
ship: and 3 *= none. Teacher-coordinators used the 
same scale to indicate the personal characteristics 
initially demonstrated by distributive education 
students. 



Data in Table 20 show the relationship between 
the personal characteristics employers indicated 
that students should demonstrate and the personal 
characteristics teacher-cooi Jinators believe that 
their students actually do show. Data in the mean 
value colurm.s show that employers desire all 14 
personal characteristics at a higher level than dis- 
tributive education students possess them. The rank 
order data columns show that differences do exist 
between the personal characteristics distributive 
education students do possess upon entering em- 
ployment and those desired by employers. The fol- 
lowing personal characteristics were ranked higher 
by employers than by coordinators: dependability, 
punctuality, desire to learn, and tact. 



PERSONAL CHARACTERISTICS 
OF DISTRIBUTIVE 
ED UCATION G R ADUATES 

Employers indicated the extent to which dislribu- 
live education graduates should possess selected 
personal characteristics, using the following scale: 
I - extensive: 2 = acquaintanceship; and 3 - none. 
Using the identical scale, teacher-coordinators in- 
dicated the level to which their students developed 
the 14 personal characteristics. 

Data in Table 2 1 show lhal employers desire full- 
time employees to have all 14 of the personal char- 
acteristics at a higher level than vvhai is demon- 
strated by distributive education graduates. Rank 
order data show that employers place higher priori- 
ties on the following personal characteristics when 
compared with the characteristics that distributive 
education graduates possess; dependability, punc- 
tuality, desire to learn, initiative, induslriousness. 
mental maturity, and positive attitude. 

Data in Table 22 show that I I of the 14 personal 
characteristics should be demonstrated at a signif- 
icantly higher level by graduates of distributive 
education programs than by students entering the 
cooperative distributive education program. Teacher- 
coordinators surveyed indicated that the personal 
characteristics were developed by their sludenls. The 
employers contacted specified the need for the de- 
velopment of the II personal characteristics. 



24 



CHAPTER III 

RECOMMENDATIONS 



B ased upon careful analysis of the data in this 
study, recommendations are offered lo facilitate 
the growth and development of educational programs 
using the cooperative plan. While the recommenda- 
tions are most valid for distributive educators located 
in the five-state U.S. Office of Education Region V 
area, it is suggested that they be considered relevant 
by personnel responsible for developing and imple- 
menting all types of programs in cooperative voca- 
tional education throughout the United Slates, 

1. The following should be essential operational 
activities in the cooperative plan: 

(u) A schedule developed hy the coordinator 
and iraining sponsor for i raining eaen 
student; 

(h| An advisory committee, comprised of 
members representative of the business 
community, to advise school officials on 
program operation; 

(c) Assignment of a specific individual to 
serve as an on -the- job training sponsor 
for each distributive education student; 

(d| Training session lo prepare training 
sponsors for their role in training distribu- 
tive education students; 

(el Classroom instruction having a relation- 
ship lo the learning experiences of a stu- 
dent in his training station; 

(f) Training materials for the student to studs 
in school, which are related to his train- 
ing-station experiences; 
f g > Participation by business representatives 
in the classroom-instruction phase of the 
program, re. speaker, etc; 

(h) A written training agreement that estab- 
lishes the responsibilities of student, 
school, and cm plover; and 
(i) Participation in DLCA youth group acti- 
vities* i.e. serving as judges for competi- 
tive events, making field trips, attending 
employee- cm plover banquets. 

-■ Teacher-coordinators should place increased 
emphasis on the following three elements of 
the cooperative plan: (raining plans, advisory 
committees, anJ training sponsors. 

3. Teacher-coordinators should devote propor- 
tionately more of their coordination time to 




the implementation of on-the-job training 
plans and to the solution of students' on-the- 
job problems. 

4. Teacher-coordinators must identify and com- 
municate the goals and objectives of the co- 
oper alive distributive education program in 
terms of expected student outcomes, using 
the services of counselors, school administra- 
tors, and advisory committees. 

5. Teacher-coordinators need to develop and 
implement techniques and procedures for 
communicating the goals, objectives, and op- 
erating procedures so that the distributive 
education program is understood by all con- 
cerned personnel both in the educational and 
business communities. 

6. Teacher-coordinators need to develop and 
implement a plan of action with key man- 
agement personnel in distributive businesses 
and trade associations that will ensure 
mutual understanding and positive commit- 
ment and involvement in the distributive edu- 
cation program. 

7. Teacher-coordinators and employers need to 
carefully examine the reasons for business 
participation in cooperative-plan distribu- 
tive education programs and where neces- 
sary develop a strategy that will result in 
appropriate altitude changes, 

N. Distributive education curriculum* at the 
secondary school level must be expanded to 
include a minimum of two years of instruc- 
tion if the competencies students do possess 
upon entering employment as distributive 
education students are to match those 
desired by employers. 

9, Instruction in distributive education should 
be designed so that students develop the 
following competencies at a higher level 
than they are currently: following directions, 
working with people, and acceptance and 
adherence to company policies and pro- 
Cedures. 

10. Tie level of development in selected compe- 
tencies needed bv employers in selected loca- 
tions and l> pcs of businesses should be given 
careful consideration in student career and 
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curriculum planning. 

1 1. Placement activities must include a review of 
the competencies and personal characteris- 
tics possessed by students in relation to the 
particular expectations of employers ac- 
cording to type and location of business. 

12. The size, location, and type of business 
should and does provide teacher-coordina- 
tors with a base for the planning of individ- 
ualized instruction. 

13. Teacher-coordinators should continue to use 
the personal coordination visit as the primary 
technique for securing participation of firms 
in the program. Other methods should be 
used only to supplement the personal con- 
tact. 

14. Coordination visits should be educationally 
purposeful in nature and carefully planned. 
The frequency of visits should be justified to 
employing officials. 

15. School personnel should carefully study the 
need to provide teacher-coordinators with 
extended contracts so that students can be 
employed under school supervision during the 
summer months. 

16. School personnel should carefully study the 
possibility of developing cooperative educa- 
tion with students scheduled for employ- 
ment at times other than afternoon hours. 

17. Personnel in the educational and business 
communities need to reach an understanding 
about the kind and deg r ee of personal char- 
acteristics which should be possessed by stu- 
dents and graduates. Hopefully, employers will 
agree upon realistic requirements that can be 
achieved through appropriate educational 
experiences. 

18. Research should be conducted with employers 
representing businesses classified as general 



merchandise firms who do operate and pre- 
fer the distributive education program to be 
operated following the practices and pro- 
cedures commonly subscribed to by personnel 
in leadership positions in distributive educa- 
tion in order to determine why they believe, 
practice, and prefer the program to oper- 
ate as they do. 

19. Research should be conducted with employ- 
ers representing businesses who have trained 
more than four distributive education stu- 
dents during the past two years who do oper- 
ate and prefer the distributive education 
program to be operated following the prac- 
tices and procedures commonly subscribed to 
by personnel in leadership positions in distrib- 
utive education in order to determine why 
they believe, practice, and prefer the pro- 
gram to operate as they do. 

20. Personnel in the educational and employing 
communities need to develop meaningful 
dialogue. This should result in increased 
participation and cooperation in order 
that educational programs using the co- 
operative plan can provide meaningful 
learning experiences for the students. Prob- 
lems and concerns that are peculiar to the 
nature or type of business, number of em- 
ployees, or other similar business classifica- 
tion data need to be identified and resolved. 

21. Each teacher-coordinator working in con- 
junction with his advisory committee should 
select and modify questions from the employer 
survey form used in this study. He 
should then administer the instrument, com- 
pile the results, make recommendations, 
develop a plan of action, and implement 
the plan. 
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APPENDICES 



APPENDIX A 



PARTICIPATION IN REGION V DISTRIBUTIVE EDUCATION 
RESEARCH BY EMPLOYERS AND TEACHER-COORDINATORS 



Summary of Region V Survey Participation Data 





Coordinators 


Employers 




.V 




iV 


Forms Mailed 


687 


% 


1086 % 


Total Responses Received 


496 


72.0 


544 50.) 


Total Usable Responses 


492 


7F6 


474 42.7 



Employer Responses by State 



State 


Mailed 


Usable Responses 


Percentage Response 


Illinois 


259 


123 


47.5 


Ohio 


316 


147 


46.5 


Wisconsin 


42 


24 


57.1 


Indiana 


102 


50 


49.0 


Michigan 


365 


130 


35.6 


Total 


1,086 


474 


43.6 



Employer Responses by Form S umber 



Form Number 


Mailed 


Usable Responses 


Percentage Response 


Form 1 


545 


224 


44.3 


Form II 


541 


250 


41.1 


Total 


1 .086 


474 


43,6 



Additional Replies Received from Employers 



Reply 


j Number 


1. Unable to participate, no specific reason given 


25 


2. Form not received or received response loo late to include in study 


21 


3. Insufficient knowledge about distributive education program or student 


11 


4 Owner, employer, training sponsor left firm 


7 


5. Too busy 


6 


6. Distributive education student left firm 


3 


7. Company policy 


3 


Total | 


75 



Tea t hcrOntrdinatf r Responses bv State 



St3te 


Mailed 


i 


Useable Responses 


Percentage Response 


Illinois 


767 




\ 16 


70.6 


Indiana 


5 : 




37 


711 


Michigan 


180 




137 


76.1 


Ohio 


23b 




126 


53.4 


Wisconsin 


50 




38 


76.0 


Total 


6S7 




492 


71.6 



o 
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Teacher-Coordinator Responses by Form Number 



Form Number 


Mailed 


Usable Responses 


Percentage Response 


Form 1 


347 


248 


71.5 


Form 11 


340 


240 


71.8 


Total 


687 


488 


71.6 



Additional Replies Received from Teacher-Coordinators 



Reply 


Number 


1. Response received too late to include in study 


7 


3. Not willing to participate in study 


\ 


3. Recently employed and did not feel qualified to 


1 


complete form 




Total 


9 



APPENDIX 8 

EMPLOYER CLASSIFICATION DATA 



Type of Business 
N = 474 

Retail Wholesale Service No Response 

377 (79.57c) 18 (3.87c) 69 (14.67c) 10 (3.17c) 



Nature of Business 

Classified By U. S. Office of Education Instructional Program Area 



N 


f 


N - 


474 

N 


7c 




~ 8 


T7 


Advertising Services 


~4 


“1 


In du st j id] y irkeiing 


65 


13.7 


Apparel and Accessories 


1 


.2 


Insurance 


38 


8.0 


Automotive 


1 




International T rade 


17 


3.6 


Finance and Credit 


7 


1.5 


Personnel Sen tees 


4 


.8 


Florist ry 


13 


2.7 


Petroleum 


64 


13.5 


Food Distribution 


0 


0 


R al Estate 


46 


9.7 


Food Service 


1 


.2 


Recreation Tourism 


164 


34.6 


General Merchandise 


0 


0 


Transportation 




4.6 


Hardware. Budding 
Materials. Farm and 


13 


2.7 


Wholesale Trade. 
Other (Please Specify) 






Garden Supplies and 
Equipment 


81 


17.1 


Retail Trade Other 
(Please Specify > 


15 


3.3 


Home Furnishings 












41 


8.6 


Other [ Please 


3 


.6 


Hotel and Lodging 






Specify > 



Location Of Business 



N = 474 

N V 



156 


32.9 


LX>untown Shopping Arej 


129 


27.2 


Neighborhood Shopping Area 


129 


27.2 


Shopping Center 


58 


12.2 


Other 


* 


.4 


No Response 



Number Of Employees 
(One Location Only) 



N 


N 

% 


= 474 


145 


30.6 


MO 


91 


19.2 


11-25 


101 


21.3 


26-75 


49 


10.3 


76-150 


86 


18.1 


More Than 1 50 


2 


1.4 


No Response 



Number of Distributive Education Students 
Trained over Fist Two Years 



N 


% 


N - 474 


254 


53.6 


Less than 4 


96 


20.3 


4- 6 


73 


15.4 


7-15 


10 


2.1 


16-25 


26 


5.5 


More Than 25 


li 


2.3 


Do Not Know 


4 


.8 


No Response 



Employees m Cooperative Employer Eirm 
Who Are Graduates of a Distributive Education Program 

N = J 74 



N 

161 


7c 

34.0 


None 


153 


32.3 


1* 2 


61 


12.9 


3- 5 


21 


4.4 


6-10 


21 


4.4 


More Than 10 


51 


10.8 


No Nol Know 


6 


J.3 


No Response 


N 

90 


Organization Of Business 
N = 4? 1 

Vc 

19.0 Single Proprietorship 


23 


4.9 


Partnership 


322 


67.9 


Corpora lion 


12 


2.5 


Franchise 


5 


Lt 


Cooperative 


17 


3.6 


Other 


5 




No Response 



Distributive 


■ Educe 


lion Program Employers 


It < >rkifu 


sr with j 


\dviwry Committees 






N = 474 


TB 


25.9 


Yes 


107 


22.6 


No 


8 


1.7 


Majority 


224 


47.3 


Do Not Know 


7 


1.5 


Other 


5 


1.1 


No Response 




4 VJ 



40 



Dis t ribi t ti tv Editea tk » i Et r iph >yers Working 



with Cooperatively Devel 



N 


% 


172 


36.3 


217 


45.8 


1 


1.5 


65 


13.7 


8 


1.7 


5 


1.1 



Size of Community 

N 7c 

67 14.1 

149 31.4 

78 16.5 

49 10.3 

34 5.1 

81 17.1 

26 5.5 



'ed On-the-Job Training Plans 
N = 474 

Yes 
No 

Majority 
Do Not Know 
Other 

No Response 

Which Business is Located 
N = 474 

Less Titan 10,000 

10.000- 50,000 

50.000- 100,000 

100.000- 250.000 

250.000- 500,000 
More Than 500,000 
No Response 



APPENDIX C 




TEACHER-COOROIN/ATOR classification data 

Location of School 
N = 488 
N 7 



59 


12 1 


Inner City 


189 


38.7 


City 


179 


36.7 


Suburban 


61 


12.5 


Rural 



Advist >ry Committee Recognized by School 
_N 

261' 53.0 Yes 

220 44.7 No 

11 2,2 No Response 

Training Plans Developed ;nd Implemented with 
Empfi ner .> cud for Training .V;v*s< >r 



N 


7c 




386 


7*65 


Yes 


93 


18.9 


No 


13 


2 6 


No Response 





T\ pc 


Oj Si hoot 


\ 


N 

% 


= 4S5 


439 


905 


Comprehensive 




6.6 


Area-Vocational 


4 


.8 


Trade-Tech nical 


10 


2.1 


Other 



Number of Years Distributive Education 


N 

1 1 1 


Program in Operation 
N = 488 

_2L 

22.7 Less Than 3 Years 


155 


31.8 


3- 5 


107 


21.9 


6-10 


33 


6.8 


11-15 


82 


16.8 


More Than 15 



Approximate School Enrollment 
Grades JOG 2 



N 


N 

<?< 


= 490 


51 


10.4 


Less Than 500 


124 


25.3 


500-1,000 


188 


38.4 


1,001-2,000 


97 


19.8 


2.001-3.000 


30 


6.1 


More Than 3.000 



A ’wnber >f Full-Time Equivalent 
Distributive Education Staff 



N 


N 


- 488 


66 


13,6 


Less Than 1 .0 


310 


63.7 


1.0- 1.5 


68 


14.0 


1. 6-2.0 


7 


1-4 


2. 1-2.5 


28 


5.7 


2. 6-3.0 


8 


1.6 


More Than 3 .0 



\ umber of Cooperative 
Distributive Education Cliss Sections 
N '/< 



291 


59 J 


1 


135 


27 4 




32 


6.5 


3 


26 


5.3 


Other 



A r u/nbcr of Students Enrolled 
in Distributive Education Subjects 
by ( trade Level 
N : = 49: 



Grade 10 Grade M Grade 12 



N 


'< \ 


n 


Yr 


Number 


210 


42.7 


60 


12.2 


4 


.8 


None 


37 


7.5 


145 


29.5 


286 


58. 1 


10- 25 


14 


2.8 


117 


2.V8 


135 


27.4 


26- 50 


1 


1.2 


61 


'2.4 


40 


8,1 


51-100 


4 * 


1.5 


13 


2.6 


13 


2.6 


Over 100 


221 | 


44.9 


96 


19.5 


14 


2.8 


No Response 




APPENDIX D 

COMBINED FORM I AND II TEACHER-COORDINATOR 
Sample Survey Instrument 

PART A 

Thex* questions have been prepared to determine practices which you follow in the SORMA L operation of your cooperative distrib- 
utive education program. 

Section 1 

PLEASE CHECK THE BLANKS PROVIDED TO INDICATE THE APPROPRIATE DEGREE OF STUDENT UNDERSTAND- 
ING AND PREPARATION FOR EACH OF THE FOLLOWING: 

1 . The typical stulcnt who enters the cooperative phase of the 



distributive education program ha> an undemanding oi ana 
preparation in each of the following areas: 

a. Working with people 


Extensive 


Acquaintanceship 


None 


Don’t Know 


b, Written communications 










c. Oral communications 










d K now lodge of products or s; • vices 










o. Salesmanship 










f. Advertising 










g. Display 










h. Public relations 










i. Buying 










]. Non- selling duties 










k. Decision making 










1. Distribution in the free enterprise system 










m Job opportunities in marketing and distribution 










n. I’ndeTstjnd'ng of how goods and services get Ironi 
producer to consumer 










o. Mathematics of business 










p. F ollow ing directions 










q. Acceptance and adherence to company policies and 
procedures 










r. Other: please specify 











2 Ihe .vpic.il student w ho graduates lu>m the distributive 





4J 
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Section It 

PLEASE CHECK THE BLANKS PROVIDED TO INDICATE THE APPROPRIATE DEGREE OP FREQUENCY FOR EACH 
OF THE FOLLOWING: 



3. Students whom I uni presently able to recruit into the 



ojstriDUiive caucauon nave me muuwmg 

characteristics: 

a. Neat appearance 


Always 


Usually 


Sometimes 


Seldom 


Never 


b. 


Physical maturity 














e. 


Mental maturity 














d. 


Plea smt personality 














c . 


Punctuality 














f. 


Dependability 














tE 


Industriousness 














ii. Positive attitude 












i. Initiative 












j- 


Tact 














k. 


Desire to learn 














1. Hon :sty 












m. 


Self-confidence 














n. 


Cooperation 














0. 


Other: PIcjnc specify 


i 











completion of the program are as follows: 


Always 


Usually 


Sometimes 


Seldom 


Never 


a 


Neat appearance 












b. 


Physical maturity 














Mental maturity 












d. 


Pleasant personality 












c. 


Punctuality 












f. 


Dependability 












g- 


lnduslru>usncss 












h. 


Positive attitude 












i. Initialise 












j. Tact 












k. 


Desi.ro to learn 












1 


Honesty 












m. 


Self-confidence 












n. 


Cooperation 












o. 


Other: Please specify 













K'.mpic) l * s pai i r v ipj u iii ms u isii mu i ih vuiitiiuun pruyj ji i 

for the following reasons: 


Always 


Usually ] 


Sometimes 


Seldom 


Never 


a. 


lo secure part-time workers 




— ■ H 








FT 


To train students for future positions wirli their firm 












c, 


To lr jin students for future positions in their type of 
businesses 












d” 


To be involved in an educational program to prep j re 
youth for future positions in the Held of distributism 












e. 


Because of directive from company headquarters to 
hire distributive’ education students 












f. 


Other: Please specify 













Ty pcs of contacts used to secure participation of employees 
in the distributive education program : j 




Always 


Usually 


Sometimes 


Seldom 


Ncvei 


a. 


Personal visit to potential employer 












b 


Telephone eonlavl to pole’ntul employer 












c. 


felcpion; request from interested employer 












d* 


1 mpiv.iv er request fol’owing a civic or en ice s lub 
meeting attended by school personnel 


i 










i . 


Referral from: ad«ia>r> committee member 












1 


Referral from: cooperating employer 












g 


Referral from: Ounibcr ol Commerce 












h. 


Referral from: merchant ot trade organization 












i. 


Referral from: school placement ^nix 












j 


Referral from; stare employ men t service 












k. 


Other; Please specify 
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l tie numoer oi days per wcck aisiriDunve eaucauon 
students work: 


Always 


Usually 1 


n Sometimes 


Seldom 


Never 


a. 


1 -2 days 












b. 


34 days 












c. 


5 days 












d. 


6 days 












e. 


7 days 













12. Employers and business personnel in which size firm provide the most effective on-the-job training for students employed in the 
distributive education program: (Please check only orie ) 

a. 2- 10 employees 

b. 10- 25 employees 

t\ 26- 75 employees 

d. 76-150 employees 

c, Over 150 employees 



13. Students are placed in training stations using the following 
procedures: 



a. Students seek out theii own employment without being 
referred by me 



Always 



Usually 



Sometimes 



Seldom 



Never 



b. Send several students; employer selects student to be 
hired 



Several students qualified; employer makes Pinal decision 
on hiring 



d . Refer a student who meets the requirements of employ- 
ment with a firm with final acceptance a decision of the 
employer. 



e. Other; please specify 



students will work on the following basis: 


Always 


Usually 


Sometimes 


Seldom 


Never 


a. Peak hour need 












b. Those hours for which it is difficult to hire part-time 
workers 












e. A regutar weekly schedule 












d. Personnel needs on a o^y-io-day basis 












e. Availability of stud* nt 












f. After consultation with the coordinator 












g. Other. Please specify , 


i 











supervision for the following months of the year: 


Always 


Usually 


Sometimes 


Seldom 


Never 


a. June through June (summer plus school >ear) 












b. September through June (school year only 1 












e. September through December (first semester onl> ) 












d. January through June (second semester only > 












c. June through December. and March through June 












f. September through December, and March through June 












g. Other: Please specif) 












1 mnloycrs schedule \ out distributive education students lo 


work : 


Aiwa) s 


Usually 


Sometimes 


Seldom 


Never 



1 5 hours or less 



16-25 hou rs 
26-35 hours 



More than 35 hours 



s> 
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available to work: 


| Alw i> s 1 


j UsujII) 


Sometimes 


Sc Idol » 


Never 


a. Morning hours j 


; “ 










b. AfMnoon hour , 












c. Evening ho 












d. Split shift 




\ 


1 

l 






e. Other: Please speuf) 


. 


_ - J 


| 




1 



uiMnouuvc caucanon siuaerus arc paia on me louowing 
basis : 


Always 


Usually 


Sometimes 


Seldom 


Never 


a. Same wage as paid to any student 












b. Higher wage than paid to students not in the training 
program 


• 1 










o. Lesser wage than paid to students not in the training 
program 












d . By production and performance of student 












t\ Same wage as paid any other employee for the same job 
assignment 












f. Union scale 












g . 0 the r : Pk* a sc spec ify 












How often do you visit training station: 


Always 


Usually 


Sometimes 


Seldom 


Never 


a. Every two weeks or less 












b. Every three weeks 













c. Once each month 












d . On cc each sC mosler 












e . 0 r. ce ea ch grad i ng per iod 












f. Only w hen tnere is some problem to be solved 










| 


g. Other: Please specify 










1 
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Section 111 



the rot lowing hums have blln designed to determine the importance or SELECTED PHASES 01 THE 

DISTRIBUTIVE EDUCATION PROGRAM STRUCTURE. INDICATE YOUR OPINION BY CHECKING THE APPROPRIATE 
SPACES ON THE RIGHT: 



As you review this past year. APPROXIMA TPl. > what 
proportion of your total coordination time is devoted to the 
following activities: 


None 


Minor 

(EcssThan 

UK) 


Considerable 
U 0-353) 


Major 

lO.er 353) 


Don't Know 


a. Explaining the training program and the role of the 
employer and/or training sponsor 












b. Working w ith training sponsor and/or employer in im- 
plementing an on-the-job training plan 












e. Discus>ing with employer and/or training sponsor w ork 
performed by the student in ths’ distributive education 
class whwh is related, to the student's present and future 
employ men! 












d. Working with training sp.ir.sor and/or employer to solve 
the student’s on-the-job problems 












c. Working with training supervisor (sponsor) or other 
personnel of firm to solve student’s personal problems 












f. Establishing Jnd maintaining good w orking relationships i 
ui (it personnel of the firm 






I 






g Working on in-school j N tivitics ti e preparing reports, 
guidance activities, etc.) 












h. Working on public relations activities in the community 













17. The importance of each of the f'dk-wipg activities to the 
operation ot your distributive education program: 


V-ry 

imp rtant 


Desirable 


j UnimpoH -r. i 


a Assignment of a specific individual to serve as jn on-(he- 
job training sponsor for cadi distributive education 
student 








b. 1 ruining sessions to prepare tr.onn p sponsors |,«r ihen 
role in the training of distributive education students 






| 


c. Business representatives participate i.i the class.oom in- 
struction phjse of the program (i.e. spc-aVcr. resource 
person, etc) 


1 






d. Business re present j'ive participates in DEC A Youth { 

Group activities: (re. serving as judges for competitive i 

events, for field trrpx. cmpi<>; er -employ ec banquets etc.) 1 


| \ 


L ' 




» e. Advisory eomr ntt 'e inude up c>f membe rs repre c nta- j 

:hc of the employ ing community 1 to advise school 
ofliuals on program operation ! 


; i 

! ! 


i 

■ 




f. Cnssronni instruction related to the learning c\pericr > c 
of a student in hisltjining statum 


; j 






g Materuls for the student to study m sv,lw ol which - te 

related to his on-the-job training cvpcnencc'c 1 


i 






h A written agreement establishing the responsibilities of i 

student, whool, jnd employer j 


! 






i plan of training f< -r each student developed b\ j 

coordinator and training sponsor ! 









18. Ate there any major problems with which employer! confront you that make it difficult tc develop an effective Distributive 
I d u cation Program? 

Yes No 



If the unswe : to the above question is YES, please indicate the major problem! >) by checking the appropriate response!*). NOTH: 
If more than one response is checked, please number responses in order of importance. Consider A 'o. I the most important 
problem. 



a. 



d, 



f. 

h. 



Employer desires students having higher ability and interest level than those enrolling in die program 

Not employing students throughout school year because of budgetary' restricliors 

Not providing a wage payment plan to encourage students 

Inadequate cn-th e-job training provided 

Union or f ederal Wage and Hour t aw restrictions 

Time of day when students are needed for employment 

Dress and grooming requirements 

Management's communication of the objectives of the program 1 the personnel actually working with the students 

Training sponsors not will'ng to spend needed amount of time wi;h coordinator 

Other: Please specify 



19. Are there any policies, practices, philosophies, or attitudes in your school which make it difficult to develop un effective 
Distributive lidu cation Program? 

Yes No 

If the answer to the above question is YES. please indicate the resulting major proble ns by cheeking the appropriate response! s). 
NO If: // more than one response is checked, please number responses in order of importance. Consider \o. / the most tnb 
po*tant problem. 

a, Problems related to the recruitment of qualified students into program 

... b. Unable to secure necessary materials, supplies, and equipment 

e. I ladequale time for coordination activities 

J. Ineffective or non-existent plan for vocational counseling 

e. Indifferent attituJe of faculty and administration toward otogram 

f. Discouraged from or unable to devote time and effort tc youth group activities 

g. Assigned to activities not related to distributive education during coordination time 

h. Ollier: Please specify 



PART B 

PERSONAL INFORMATION SHEET FOR TEACHER COORDINATOR 

DIHIC IIONS: PleaMr answer each of the following questions as they pertain to the operation of ) our cooperative program during the 
1969-1970 school year. This information will be consklertd as COSElDESTiU. and used for primarily cross elassi* 
fication purposes. 



I Approximate school enrollment in grades 10 ] 2: 

a. Less than 500 

b. 500*1.000 

c. 1.001-2.000 



2. I o v ,it jon cl s<> ool: 

a. Inner uls 

b, City 

3. 1 v (v of v bool: 

j. A tea Yen. a* ion a I 

b. Comprehensive 



d 2.001*3.000 

e. Over 3,000 



e. Suburban 

_ d. Rural 




Trade Technical 
Other: Please specify 



-t 



Number ot seat' M»opcraTi\e distributive cJuutinn program has been in operation: 



j I c" than 1 vt arv 

b. 3 5 years 



c. b*IO)ejTs 

d. 1115 years 

e 0*cr 15 stats 



5. IL»w m.my fdl Eme , xjmiafent stcJJ members ate tc- 

_ a I than I 

b. M 5 

... if: 



3 
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hmg distributive education Mibjo,U in yout s^li.so ! 1 



d 2 125 
e 2 f-.< 

I. Mote than y 
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6. How many cooperative distributive education class sections in your school? (Please consider either a single or double period class 
as one section) 

a. One c. Three 

b. Two d. Other: Please specify 



How many students are enrolled in distributive education subjects for 
each gTade level in your school? 


10th Grade 


1 1th Grade 


12th Grade 


a. None 








b. 10-25 








c . 36-50 








d. 51-100 








e. Over 100 









8. Total number of yc ars' experience as a distributive education coordinator: 

a One d. Six to ten 

— b. Two e. More than ten 

— c Three to five 

9. Do you work with a Distributive Education Advisory Committee which is recognized by your school? 

a. Yes 

b. No 

10. Do you work w ith employees and/or training sponsor to develop and implement training plans? 

a. Yes 

— b. No 



PLEASE RETURN THIS COMPLETED FORM IN THE ENCLOSED POSTAGE PAID ENVELOPE TO: 

Dr. E. Eduard Harris 
Professor of Distributive Education 
College of Business 
Northern Illinois University 
De Kalb, Illinois 601 15 



o 

ERIC 



X 



48 



APPENDIX E 



COMBINED FORM I AND II EMPLOYER 
Sample Survey Instrument 

PART A 

Please check the classification(s) bclou which describe(s) your position: 

Manager or Owner . — - Department Manager 

Training Supervisor (Sponsor) Other (Please specify) — 

Personnel Manager 



Section 1 

DIRECTIONS: Please check the level of achievement or attainment, (I) for students who are employed as a part of the distributive 
education program (2) for individuals who might be employed full-time with your firm and hope to advance. 



FOR D.E. STUDENTS 



Please indicate the degree of level of understanding and 
preparation students employed in the D.E. program and 
individuals employed full-time need in each of the follow ing 
areas: 


EXTENSIVE 


0* 

2 

i/i 

UJ 

O 

< 

H 

Z 

< 

o 

< 


Hi 

z 

o 

z 


1 

DON’T KNOW 


a, Working with people 










b. Written communications 










i\ Oral communications 










d. Knowledge of products or services 










e. Salesmanship 








i 


f. Advertising 










g. Display 










h. Public relations 










i. Buying 










j. Non-selling duties 










k. Decision making 








— 


1. Distribution in the free enterprise system 








m. Job opportunities in marketing and distribution 










n. Understanding of how goods and services get 
from producer to consumer 










o. Mathematics of business 










p. Following directions 










q. Acceptance and adherence to company policies 










r. Other; Please specify 











FOR FULL-TIME EMPLOYMENT 



EXTENSIVE 


ACQUAINTANCESHIP 


^ NONE 

1 


DONT KNOW 
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FOR D.E. STUDENTS 



FOR FULL-TIME EMPLOYMENT 




Please indicate the extent to which the following personal 
characteristics are needed by students you employ as a part 
of the D.E. program and for graduates who are employed 
full-time and hope to advance. 


EXTENSIVE 


acquaintanceship 


NONE 


=? 

O 

z 

u: 

h 

z 

o 


a. Neat appearance 










b . Ph y si cal ma t u rity 










c. Mental maturity 








1 


d. Pleasant personality 










e. Punctuality 










f. Dependability 










g. Industtiousncss 










h. Positive attitude 










i. Initiative 








1 


j. Tact 










k. Desire to learn 










1. Honesty 










m. Self-confidence 










n. Cooperation 










o. Other; Please specify 











FOR 1)1. STUDENTS 



I 

How important are career ambition* for students rniployed 
in sour firm a* a part of the l>. L. program and for those 
employ ed full-time who hope to advance? 


IAISXLLX1 

i 


C- 

55 

C 

z 

< 

z 

< 

'D 

o 

< 


I NONE 


1 

i 

■5 

o 

z 

ui 

h 

z 

o 


a. interest in a future position in the fid 1 of distribution ] 


n_ 








b. Interest in a future position *n your type of business 










s\ Inteicst in a future position in y our firm 










d Interest in working under a school 











EXTENSIVE 


ACQUAINTANCESHIP 


u 

2 

O 

2 


r 

DONT KNOW 



























































































































FOR FULL-TIME EMPLOYMENT 



> 

*7, 

z ; 

h 

X 


ft- 

7 

C 

2 

< 

b- 

z 

< 

o 

t J 
< 


NONE 


DONT KNOW 


r‘ 

































S«c1ion II 

DIRECTIONS: Pk^m: select only the three mOM applicable response* and rank in order of importance by writing I, 2, and 3 in the 
selected blank*. (Consider I the most important.) 



4 1 he reason* > 0 -; firm participate* in the distributive education propam are: 




I o see u re part-time wurkcis 

To train student* for future positions with >out firm 
fo train students for future posit : n* in your type T business 

To be involved in an ediuadonjl program to prep.-v > u lh for future positions in the field of distribution 
Hcs jusc of dircstisc from compjny headquarn is to hire dtsiubulivc edu%ation students 
Other; Please specify 



5 



1 he contacts effcsthe in influencing jour firm to part’s ipate in the distributive education program arc; 



b. 






Personal visit by school teacher-coordinator 
lek'phone contact from school teas her -coot oiru tor 
Your telephone request to the school 

Your request following a civic service club propam attc oed by v hoc! personnel 
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e. 

f. 
g 

h. 

i. 
j- 
k. 



An advisory committee member 

An employer presently cooperating in the program 

The Chamber of Commerce 

A merchant or trade organization 

Stale employment service 

A school placement counselor 

Other: Please specify 



6. The procedures for accepting distributive education students for employment with your firm are: 

a. Students seeking own job opportunity (nor referred by teacher-coordinator) 

b. Teacher-coordinator sends several students; tinal selection being left to you 

c. Teacher-coordinator selects several qualified students; final selection left to you 

d. Teacher-coordinator refers a student who meets the requirements of employment in your firm with final accep- 
tancebeing your decision 

e. Other: Please specify 



7. The methods for determining the hours a distributive education student is to be employed in your firm are: 
-a- Peak hour needs 

b. Hours for which it is difficult to hire part-time employees 

— v. Regular weekly schedule 

d, Personnel needs on a day-to-day basis 

e. Availability of student 

_^f. Consultation with teacher-coordinator 

g. Other: Please specify _ _ 



niRtn IONS: Please cheek only one response. 



Section 111 



8. The months of the y ear your firm prefers to employ distribi live education students: 



a. June through June , 'summer plus school 

year) 

b. September through Jure (school year 

only) 

c. September through December 



e. June through December and March through 

June 

f. September through December and March 

through Jure 

g Other: Please specify 



9. The number of hours per week your firm prefers to schedule distributive education students: 

a. 1 5 hours or less c. 26-35 hours 

_ b. 16-25 hours d. Over 35 hours 

10. The time of day yout firm prefers to schedule distributive education students 

a. Morning hours 

b. Afternoon hours 

c. F vening hours 

1 1 . Pie. se indicate the number of days per week your firm prefers to schedule distributive education students to ssork: 

a. I -2 day s d. 6 days 

b 3-4 days t. 7dr 4 ys 

c. 5 days 

12 The w age payment rlan y our firm prefers to use in paying distributive education students: 

Same w age as paid to ?ny other Student 
Higher w age than paid to students nol in tne training program 
l es^er wage than piid to students nol in the training program 
froduclion and performance of sJudcnt 

Same w age is paid any other vmpTo>ee for the same job assignment 
I’nion scale 

Other: Please specify - 




d. 5 pin shift 

e, Other: Please specify 



13. 1 he teacher-coordinator should visit your firm: 




I- very 2 weeks or Jess, 
Lvety 3 weeks 
Once each month 
Once each semester 
Once caeli grading period 



r. 

g. 



Only when there is some problem to be solved 
Other: Please specify 



Section IV 

DIR LOTIONS: Please indicate your opinion by checking the appropriate spaces at the right for each item. 



Mow important are each of the following to the operation of the Distributive 
Education Program? 


| VERY 
| IMPORTANT 


22 

< 

0£ 

0 

s 


UNIMPORTANT 


[ 

DON'T KNOW 


a. Assignment of a specific individual in your firm to serve a- an on-the-job training 
supervisor (sponsor) for each distributive education student 










h. Training sessions to prepare supervisors (sponsors) for their role in working w ith 
distributive education students. 










c. business representatives participate in the classroom instruction phase of the program, 
i.e, speaker, resource person. 










d . business representatives participate in LUCA Youth Oroup activities. i.e. serving as 
judges for competitive event-, for field trips, employ ee-employer banquets. 










e. Ad\i-orv committee (made up of members representative of the employing 
community) to advi-e school officials on program operation. 










f. C lassroom in-truction related to the learning experiences ot the student i n Ids 
o n ■ i h o -job l ra i n i ng e x per ic n ce s. 










g. Material- fur the student to -tudy in school which are related to hit on* the -job 
1 raining experiences, 










h. A w rilten agreement establishing the responsibilities of student, school, and employer. 










i. A plan of training for each student developed by coordinator and training supervisor 
(sponsor), 











15 



lln'i important are the following teacher -coordinator activities in the operation of the 

Mi’dnhuir.e L diualion program in >our firm? __ 

j I sT.ihliO-nng and n.iiiiOining good working relation-hips with personnel of your firm. 
lv I spinning the training program and the role of the employer and/or on-the-job 

turning -u pci' i -or < sponsor ). 

c. forking with training supervisor t-f onsort in developing and implementing on-the-job 

training _ptan, __ 

d Di-su— ing wots performed by the student in the Oi-lnbutoc 1 duration class which is 

refuted to the studert's present and future cmplojjnenr^ 

c. forking with training mperii's’r (ipon-or) and/or employer to soke student s on-lhejob 

problems. __ 

t It orking w iih training supervisor (sponsor) or other personnel of the firm to who 

student's pel sonal problems. 




o 

ER[C 

knjiaifiVimiiiyj 
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16. Are there any major problems with w hich the “school” confronts you that make it difficult lodevetopan effective program for 
the training of distributive education students? 



Yes 



No 



If the answer to the above question is YES, please indicate the major problems by checking the appropriate responses. I JTE: If 
more than one response is cheeked, please number responses in order of importance . Consider No. / the most t n portent 
problem. 



a. 

_b. 



d. 



e. 

f. 



g. 

, h. 



-j- 

_k. 

... 1 . 



Students not available when needed 

Students not properly selected by teacher-coordinator for employment in our firm 
Students view 1 the program as an easy way to gel out of school 

Students view the program primarily as a way to earn money and are not serious about being a producing worker 
Students have too many extra-curricular activities 

School requirements for hours of minimum hours of employment per week 

Coordinator pressures you to offer more training positions for Distributive Education students 

Classroom experiences not effectively related to on-the-job training 

Number of qualified students available for employment is inadequate 

Coordinator visits are too time consuming 

Coordinator visits are not carefully planned 

Other; Please specify — 



17. Are there any policies and/or management decisions of your firm that make it difficult to develop an effective program of training 
for distributive education students? 



- Yes 



No 



If the answer to the above question is YES, please indicate by checking the appropriate responses. NOTE: If more than one re- 
sponse i. ch<\ led, please number responses in order of importance. Consider No. / the most important problem. 






l\ 



.d 



Inflexibility 

Budgetary controls 

Age requiicmenls for employees 

Union requirements 

Other: Please specify 



PART B 

BUSINESS CLASSIFICATION 

DIR I CHONS: PIcjsc check the catogoiy in each case lhal best describes your film. 

I. Type of business: 

Retail Wholesale — Service 



2. Nature of business: 



a. 


Advertising Sctviv.es 


b. 


Apparel and Accessories 


c. 


Automotive 


d 


1 in a nee and ('red it 


e* , 


1 loristiy 


f. 


1 ood Distribution 




1 ood Service 


_ h 


(icncial Merchandise tic., dcparti 




talalog houses) 


i. 


Hardware. Building Materials. 1 arm 


i 


Home 1 umishings 


k 


Hotel and 1 odg«ng 


. - 1 


Ind jvirial Maiketing 


in. 


Insutaruc 


n 


1 ntet national T radc 


o . 


Personnel Services 


p. 


Pett oleum 


q 


Real 1 state 


T, 


Res fcilh>n and l ourr .n 



o 

ERIC 



s Transportation 




\\ holesule Trade; oilier (please specify) 

K cl ait Trade; other (please specify) 

Ollier: Please specify 



e. Organization of business: 

a . Single Fiopiirtoi ship 

b. Partnership 

...._ e. Corporation 



d. VrancYiise 

e. Cooperative 

f. Of Iter: (specify).. 



4 Location of business: (one location only not total company) 

a. Downtown shopping area 

. b. Neighborhood shopping area 



c. Shopping cent a 

d. Ol her.* (specify) 



5. Size of Community : 

n. [ ess than 1 0.000 

b. 1 11,(101 oil, OttO 

e. 5 O.t'l 1 1 -l 111 i.OOll 




100,001 050,000 
250,001 *500,000 
Over 500,000 



6 



Number of employees in your firm (one location only not total company) 

a 2-1 0 employees d. 76*150 employees 

_ b. 11*25 employees . e. Over 1 50 employees 

c. 26*75 employees 



7. I Uu\ m any of your employees are graduates of a di* tributive education program? 



a, None 

h. 1 -2 employ ecs 

c. 2-5 employees 




6- HI employees 
Over 1 0 employees 
Don't Know 



S, Mow m. my distributive education students has your firm rone location only not total company) trained over the past two years? 

a I ess ihan 4 sUulents .... d_ 16-25 students 

b. 4-6 students e. Over 25 students 

.. c. 7-15 siiidents f. Don't know 



°. Do the distributive education procrams you are currently working with have advisory committees? 

a Yes d. Don't know 

b. No c. Ollici : i Pie jse specify ) 

c. Majority 



to, Do Mic distributee tducaiion tc wher-coordmatofs you are currently working wills develop on-the-job plans for trainingin 
cooperation wilh men hers of your fiun? 



a. Yes d. Don't know 

Iv No ... e. Other: (Please spec ity ) 



... c , M ,i| onty 



PI I \M Kl KID (IDS t OMPI 111 D loRM IN III! POSI.AOI PAID I N \ I I OP1 IO: 



III \ N k Y(>1 ! 

Di f I dw ard lf.nris 

Professor of Distributee I duration 

College of business 

Northern Illinois Cmuroiy 

De Kalb, lllmnis ml 1 5 



s> 

ERLC 

Silrliii.Tiiffiifi.TijLia 

UU' 
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APPENDIX F 




FL"S 



fcCMCAT'C’. 



Teacher-Coordinator Letter of Transmittal 

NORTHERN ILLINOIS UNIVER SITY 

DEKALB, ILLINOIS 60115 



A,ca Code £1 5 
Telephone 753-1 17? 



FROM; Dr. E. Edward Harris, Region V Project Di rec+or 

TO: Distributive Education Teacher Coordinators 

SUBJECT: Region V, U. S. Office of Education, Distributive Education 

Survey 

Thank you for your help! By sending us a list of those firms which 
serve as training stations for your distributive education students, 
you have made it possible for us to conduct a study of the practices of 
coordinators and preferences of business personnel who are working di- 
rectly with distributive education. From the over 8,500 cooperating 
employers that were referred to us, we have randomly selected 1,000 who 
will be asked to indicate thei r pre ferences in working with distributive 
education. Will you please invest 15 minutes of your time to indicate 
your norma I practices in the operation of your distributive education 
program? 

Your reply will be studied carefully together with those of other teach- 
er-coord r nators and cooperating employers in Illinois, Indiana, Michi- 
gan, Ohio, and Wisconsin. Your individual responses will be kept con- 
fi dential . The results of the survey will serve as a basis for develop- 
ing a dialogue between Distributive and Business personnel during the 
1 97 1 U. S. Office of Education Regional Distributive Education Meeting 
in Eenton Harbor, Michigan. 

i wish to express my appreciation to you in advance for the time and 
effort that you will devote to completing the enclosed questionnaire. 

If /ou nave ary questions concerning the survey i ns t rument , please feel 
free to contact me. We hope to have your completed form by May 18, 1970. 



[nc I os u re 
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APPENDIX G 
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Employer Letter of Transmittal 



NORTHERN ILLINOIS UNIVERSIT Y 

DEKALB, ILLINOIS 60115 



Ai-:a Cctfe B15 
Tefeph&if 753 U 77 



FROM: Dr. E. Edward Harris, Region V Research Project Director 

TO: Selected Business Leaders 

SUBJECT; Region V, U. S. Office of Education, Distributive Education 
Survey 



The name of your firm has been submitted by your local high school dis- 
tributive education teacher-coordinator indicating that you are actively 
working with distributive education students. On behalf of the Dis- 
tributive Education Program Committee Region V, U. S. Office of Educa- 
tion, I wish to express my sincere appreciation for what you are doing 
to help the youth of America to become productive citizens. 

The Distributive Education Program Planning Committee, which is made 
up of Business leaders and educators has, during the past five years, 
been vitally concerned with trying to improve working relationships be- 
tween business and education. We, too, feel a commitment to help the 
youth of America. We have been devoting our time and services in an 
effort to study the practices and preferences of individuals working 
with distributive education programs. Because of the experience and 
expertise you have gained as a cooperating employer, your assistance is 
most vitally needed in examining cooperative distributive education pro- 
grams . 

Will you please invest 15 minutes of your time to complete the enclosed 
questionnaire? Your reply will be studied carefully together with 
those of other business personnel in the states of Illinois, Indiana, 
Michigan, Ohio, and Wisconsin. The results will be used to upgrade 
distributive education programs to better meet the needs of the busi- 
ness community and to strengthen the educational programs for students. 
You may wish to consult with other members of your staff who have been 
involved in the distributive education program. We are anxious to have 
the thinking of as many people as possible. 

I wish to express my appreciation to you in advance for the time and 
effort that you will devote to completing the enclosed survey. If you 
have any questions concerning the survey instrument, please feel free 
to contact me. 

kc 

Enclosu re 



3 

EKLC 
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APPENDIX H 

Fol low-up Letter 

NORTHERN ILLINOIS UNIVERSITY 

DEKALB, ILLINOIS 60115 



Aroa Code S15 
Telephone ’53 1177 



TO: REGION V, DISTRIBUTIVE EDUCATION SURVEY PARTICIPANTS 

FROM: DR. E. EDWARD HARRIS, REGION V PROJECT DIRECTOR 

SUBJECT: REGION V DISTRIBUTIVE EDUCATION SURVEY 



Approximately two weeks ago a distributive education survey form 
was mailed to your office. The Region V., U.S. Office of Education 
Program Planning Committee is anxious to have a 100 percent response. 

Will you please indicate the action that has been taken on the 
lower portion of this memorandum and please return it to me as 
soon as possible in the enclosed business reply envelope. 



PLEASE RETURN TO: Dr. E. Edward Harris 

College of Business 
Northern Illinois University 
DeKalbi Illinois 60115 

THE DISTRIBUTIVE EDUCATION SURVEY FORM: 

Was not received or has been misplaced 

Was completed and mailed 

Will be completed by and returned 

date 

We will NOT be able to participate in the survey 

Comments : 



Name 



Name of Firm or School 
Address 




Zip Code 



bo 
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